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1
Socially Withdrawri Children: A Review
' The ﬁhenomeﬁon kndwﬁ.as "emotional disturbance"” has puizled
mentai.heélth professionals and educators for a number of decadéé.
Debates over the most apprppriate ésseésment strategies and inter-
venﬁion techniques to use with emotionally disturbed.children
have ragéd, and will probably coniinue'td do so as 1ong_aé?there,l
ére differing philosophies concerning.emotional disturbance. De-
bates.over an exact définiEion of emotional distufbénpe havexalsqﬂ
continued unabated for ceﬁturies (Kauffman, 1976), and will probaﬁlyi

Conpinue for many more. The most influential legislative piece

concerning the education of handicapped children (P.L. 94-142,

1975) though, provides what is currently accepted by both‘étate

and local education agencies as-the dqfinition of seriously emo-.
tionally distusbed children. This definition reads:
1- bfi) The term means a<c§ndition exhibiting‘one,or more ,
of the following_characteristics over a long period
of time and to a mérked degree'which adversely affects
educational performance: | .
| (a) An inability to learn which cannot bg explained
by intellectual, sénsory or health factois; |
'(b) An inability to build or maintain satisfactory
iﬁterperﬁon%l relationships with peeré and
iegche;s; | |
(c) Inappropriate types of behavior or feelings

o

“-under normal circumstances; .

. 3 ‘: : CTT --u.ﬂﬁﬁ‘\\
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(é) A general pervaeive mood of uhhappinéssﬂor_
depression; or |
(e) A tendeney to\develop physical symptqmenor.fears
associatedrwith pereohal or school problems. |
(ii) The term includes'children who are schizophrenic
" or autistic. Thé term does not include children
" who are éocially maladjusted unless rt is‘deter-
~-m1ned that they are serlously emotionally dlsturbed
As w1th other definitions of emotlonal dlsturbance, the defl-._.
nrtion pr0V1déd by P.L. 94-142‘rsrvague.' What exactly const;tutee
"inappropriate hehavior” over "a marked period of time“ éhich
'"adversefy affects school performanee” is still'open-td debate.

A number of writers have attempted to 1dent1fy specific dev1ant

"behav1ora1 traits found in the school classroom (Bower, 1960
Dunn,'1973; Maes,‘1966; Pate, 1963) Their tralts, though,_are
not precisel& defined.. Mart1n (1979)ﬂhas suggested that these -
terms be operatienally defined in order to av01d-constant legal
battles over the class1f1cat10n of chlldren as serlously emo-
tlonally dlsturbed One operatlonal definition would be 1nsuffit1ent
however, because emotionally dlsturbed chlldren exhlblt a 1arge‘

. variety of deviant behaviors ranging from acting-out aggressive

to phobie‘to withdrawn (Quay, Morse, & Cutler, 1966). Reinhart

(1980) d1v1ded these numerbus behav10ra1 “traits into four cate—hrm

gorles; \actlng out (aggressrve or dlsruptlve behavior), defen31ve

(behaviors3whlch attempt,to prevent.further injury to one's self

\

concept), disorganized (autistic or non-reality based behaviors),

o
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. and withdrawn (restricted behavier patterns). A review of ﬁhé'
behaviors which possibly could *be exhibited by children.whohhave :
been classified as'seriously emotionally.disturbed would be nearly
impossible. Therefore, th1s paper will focus only on those classi-

fied as_withdrawn. These children and -youth are often referred

to as being shy3 introverted or withdrawn. ‘A recent survey by’
Zimbardo, Pilkonis,'and Nor%ood_(cited‘in Gelfan&, 1978) reveals
that 25~pereent of high sohool'and college. students reported that
they had been shy for most of their lives. Most of this popula—

tion, however would exhibit behav1or Wthh is wlthln,the conflnes

]

of what society would conslder to-be normal There are, hbweyer,

-students who exhibit abnormal 1nh1b1t1ve behavior .Although satis-

factory soc1allzatlon is not a. dlfflcult endeavor for most, theée '

children appear to have great trouble in 1n1t1at1ng and ma1nta1n1ng
- social interaction w;th others. | These-same students oftentlmes

are not identified as being.in‘need of specialvassistanoe due

to the non-disruptiye nature of their behavfor which does not

interfere w1th a teacher's dutles (Relnhart 1980) - This paper

.w111 approach the topic of w1thdrawa1 in five maJor sectlons,

(a) definition, (b)-ldentlflcatlon,.(c) etlology, (d) 1mportance

" of treatment,'anda(e) treatment.

Def1n1tlon__a

Reinhart (1980) defines "w1thdrawn" as "inhibited or restricted
in behavior,,which can negatively affect Learning" (page 4).

: o : .
Buswell (1953) agrees, stating that social responsiveness is a

factor in the level of academic achievement that a child is able
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to attain. . Exactly what const1tutes th1s social responsiVeness"

o

though has been the source of much controversy throughout the

years. A number of wr1ters have attempted to. dev1se operatlonal

definitlons. Gottman (1977) for example, atten ‘ted to develop

113 children in-eight Head Start classrooms was done’ using a socio-

metric measure and direct observation procedures when children

" were (a) alone, (b) interacting with peers, and (c) interacting

with teachers.. - The results indicated that there was no relation-
ship between peer acceptance (asmeasured sociometrically) and

the actual frequency of’peer'interactﬁ%nf, He also found that

: chlldren seem to fall into five clusters: (a) sociometric "stars",
,(b) social reJectees, (c) chlldren who had highly negat1ve inter-

'actlons with teachers, (d) chlldren who 1nteracted frequently

with peers, ‘and (e) children who frequently "tuned out" when alone.
THis last group also had the lowest'acceptancevscores, exhibited
a numberpof behaviors whlch could.be categorized as shy, anxlous |
and fearful, and were generallyiignored by their peers.

.Kohn and Rossman (1972) developed a checklist to assess social
competence in preschool children3 Thelr descrlptors of withdrawn
behaviorklneluded:' (a) keeps to hlmself, remains aloof, d1stant

(b) fails to play with other childrenm, (c) fails to take part

~in activities when'urgedc (d) has a mournful downcast expression,

"looks solemn seldom smlles and (e) stares blankly into space

Other descrlptors found in the llterature (Burks,,1977 Jurgens

& Bablch,v1982; Peterson Quay, '1979; Schwartz & Johnson, 1981;
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Shea, 1978) include: isolation,'preoccupation, daydreaming,.
-drowsiness, shyness, coquettlshness, fear, depress10n anx1ety,
social 1ntroversion w1thdrawal difficulty to get to know, ‘shows
little feeling when others are upset, prefers to york’by self,
does not show feelings, appears'disinterested'in,classwork of
_others,.bashfulness,“social withdrawal, lacking eye contact, over-
-vcompliance, passive orpapathetic attitude, unhappiness, and
hypersensitiyity. Although descriptors of this’sort_may prove -
to be somewhat helpful in describing withdrawn children, a larger
number of ‘researchers are tending}to move towards exact descrip--
tors of behavior and comparisons with normal populations.

Kale, Kaye,'Whelan and'prkins (1968).have stated that socially
withdrawn children are those uho demonstrate low ratesb(as deter-\
mined by a. comparison with normalvrates) of social behavior in |
interactions with-peers As opposed to Gottman (19775, O'Connor
(1972) has found that the typical preschool child interacts w1th
his/her peers approx1mately 21 to 327 of the time during free'
play periods He suggests that those children who exhibit less
than 157 of this interactive behaVior ‘be con31dered isolates “and
candidates for 1ntervention.x Similarly, Strain, Cooke, and |
Apolloni (1976) have used the child's behavior in the natural
environment as the sole crlterion when they characterized soc1al
withdrawal as .a "descriptor for individuals who (owing to consti-
, tutional or experiential deficits) demonstrate'social performance
judged deficient by social agents‘(e}g.,'parents and teachers)v

controlling the reinforcers available in their environment" (p. 97)

. }
, | N
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Their three crlterla for the 1dent1f1cat10n of socially withdrawn

-

‘behav1or are: ~(a) a measure of the frequency, duration, and/or

~

magnitude:of_the occurrence of s001a1‘behazlor’wrth peers;.(b) a

count of the.nnmber‘of peers-withnwhom the.interaction'oocurs; — h;‘f;//‘
and (c);a measure of how well this social interaction-oan he main-
tajred in a natural setting.h They‘have fnrther diyided socially
withdrawn behaVior'into adcontinuum:that ranges hetween,two types.

Type I behaviors accrue. from a deficient social repertoire and

are‘demonstrated by children who have not yetdacquired‘the basic
e g -vocal and motor response hehaviors necessary fordreciprocally
] »reinforcing interactionsvwith.their‘peers, while Type‘II behaviors
-are demonstrated‘by children who are capable of exhibiting (i.e:;
have learned how to exhibit) appropriate‘social behaviors, but
who, for various reasons, do not behave ‘appropriately. A ch11d
- who exh1b1ts Type 1 characterlstlcs would need to‘be taught
appropriate behaviors, Whlle a child who exhlblts Type 1I charac-
‘teristics would need to be presented w1th behav1or change
1nterventlons ’
According to Greenwood Walker, and Hops (1977), s001a1 w1th—
,: . drawal "1mp11es a w1thdrawa1 from or avoidance of "social contact
‘with others (p. 492). They prov1de a d1st1ngu1shment between
social withdrawal (i e., the child exhlblts a very low rate of
social 1nteractlon due to an 1nadequate behav1or repertolre) and
social reJectlon (i.e., the child attempts social initiations
but is rejected by.his/her peers). This refinement of a defini-

- tion of socially withdrawn behavior'coupled with Strain et al.'s

. y N
SRS : .
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(1976) Type I- Type II continuum adequately emphaSize the two major
concerns of a definitlon of’ socially Withdrawn behaVior (a)~

~ the child s behaviors, and (b) the peer s responses to these be- :

haviors. A deViance in either of these areas could result in h _

-

LW

behavior which might be categorized as Withdrawn. Any definition
‘of Withdrawn behaVior should address both. Both of these concerns
should also be addressed With reference to normal beha¥ior, since
the concept of deviante is based upon gross difrerencesatrom the
norm. The idea of describing a child's behav1or by comparing

1t with that .of his/her peers is a concept which has been 1abe1ed.

- SOCial comparison (Kazdin, 1977), and has been gaining in favor

recently (e.g., Brulle, Barton, & Repp, Note 1; Nieminen Barton, -

Brulle, & Repp, Note 2 Walker & Hops, 1976) This process (which_
- will be discussed in more depth later) may help to prov1de a data~'
) based definition of social withdrawal and to a11ev1ate some of

the controversy'and difficqlties with the identifipationvof;‘

chiidrep”whoferhibit this ‘type of behavior. | v | ;4

Summarz' I |

As with definitions of emotional disturbance, the definitions
- ’of ‘social withdrawaI is still eduinocal A numbea of attempts

at operational definitions were reviewed along with attempts at

categorization, ZIt-has ‘been suggested’that before identifying

‘a child as withdrawn, that that child's behaviors be-compared.

to normal behavior. This comparison to normallbehav/ r hashbeen

addressed repeatedly in the literature and holds promise'in the

identification of withdrawn children. T ——

n
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! ‘ Withdrawn behavior is a disorder which proves difficult to

detect due to the lack of overt aggressive symptoms .These stu—.w

~

dents are often overlqoked or Vlewéd favorably by - teachers
betause they~are\non disruptive and perform their tasks. As W1th
the issue of definitions, a perusal of the’ literature regarding
the identification of soc1ally w1thdramn children results in no
concise proceduré%. Bas1cally, researchers have used four types
of assessment instruments.° The first type can be labeled socio~-

metric 1nstruments and is characterized by measures such as

sociograms (e g. children 1ndicate w1th whom they would like

"u

, To work, play, etc.) and peer rankings of friends. The second'
type, can be labeled teacher nominations/ratings, and include
measures such as teacher‘referrals and teacher completioris of
various behavior checklists and questionnaires Third, objective

.'and subJective normed testing, performed by psychologists are
commonly used in the 1dentif1cation of withdrawn students The
final type of assessment instrument can be described as direct

- obServation; and includes measures such as the frequency and
duration of clearly'defined child’behaviors.

Sociometric Measures

Sociometric measures involve the measurement of peer inter-
'actions as reported by'peers (Moreno & Jennings, 1977; Northway,
1940). For example, children might be asked to list the other
students with whom they would llke to work play, sit by, ‘etc.

‘ Orx, they might be asked ‘to draw a face With a stile, neutral ex-

iv

B
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‘pression, or frown by their classmates' names, depending on how --

they feel about. each person. These results indicate which students
are "stars," which7have a'normél amount of peer acceptance, and ?
N “. T -

which. are rejectees ® : T /2 S

>

Marshall and McCandless (1957) developed a p1cture socio-

metric instrument which was rellable and.useful in predlctlng

| observatlonal measures of soc1al acceptance Withk38 preschool

youngsters as SubJects, they found that (a) a child's degree.

of participation in soc1al 1nteractlon is p031t:3ely related to
hls/her soclometrlc score‘and to teacher Judgments; (b) soc1al
acceptance in ‘play situations is related to soclometrlc and teacher

ratlngs, and (c) soclometrlc ch01ces and Judgment of teachers

‘as to the child's frlends;agree. Other researchers (e.g.,

-Chennault, 1967) have also found.a‘sociometric instrument to be

~usefulin the.identification and treatment ofﬂunpopular children.

Whlle some researchers have found these 1nstruments to .be helpful
others (e 8- Marchall, 1957; Walker, 1973) have cr1t1clzed them
as be1ng unreliable, not valld and not normed and therefore, not
necessarily as goodaas direct observation or teacher ratlngs

measures.

Teacher Ratings - - o E - . N - o

&he use of teacher ratings to aid in the identification of
soc1ally w1thdrawn chlldren has become a very popular measure
(Greenwood, Walker, & Hops; 1977). Bower and Lambert (1971) state

that the teacher rating can be the singlevmost effective index

of a pupil's growth.and development. They caution that these
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" instruments not be used in 1solation when assess1no a student

Basically,,measures-of this sort involve giving the teacher a

checklist or questionnaire to fill out on each child. . The responses“

fo item onfthis‘instrument are then analyzed, and ' class1“1cation

of eachPchild is the result. An example of this type of instru-
. I : . o ’ ’.

mentfis the EArly School Personality Questionnaire (ESPQ) which

- was developed in order to determine the personality characteristics
. ) 3 , : . . . . 9 .
‘of, children who were nominated. by their teachers .as having emotion-

~ akty handicapping'conditions (Harris, King; & Drummond, 1928)rk

After an inservice Séssigp on the characteristics of emotional ~

e

disturbance, teachers nominated 99 children in_grades 1 through

3 as exhibiting ‘emotionally handicapping conditions. These

children were then administered the:ESPQ. The~researchers,fohnd

that the teachers nominated children who were shy, rimid guilt-

prone and apprehensrve The researchers suggested that inservices

- of this type should be expanded and that teacher, child peer
-and parent perspectives of behavior be gathered. Jf these guider

-lines are followed, Harris, et 31; (1978) feel that teacher

nominations can be fairly accurate (n identifying withdrawn,

children. S e

Ky

Quay and Péterson (l975) have developed a behavior problem ¢

K

checklist;yhich rates,children in four behav1oral areas, (a) con-

duct- dlsorders, (b) inadequacy- 1mmatur1ty, (c) SOClallzed

"delinquency, and (d) pezsonality problems (also called anxiety/

N

withdrawal). Withdrawn-children exhibit characteristics listed
under the latter category. Griéger aﬁd Richards (1976) used this

checklist to assess 100 speclal nducation students and 527 normal

: 14

!
/
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peers. As might be expected, special education students scored B IR
higher in all three areas,»indicating that this type ef checklist . |
-might be useful in helping to identify emotionally disturbed .
" _ ,_(aggresslve as well as withdrawn) chlldren One 1imiting'factor‘v

( of the scale is the selectlon of 1te; Wthh were taken from the ‘:
most frequently reporttd behaviors of c 1ldren treated at a psy-

»*

ch1atr1c clinic. Therefore, these behavi rs may not be entlrely

representative of behav1ors seen in 1earn1ng sltuatlons. Its

strengths ‘lie in its validity and provisiens of norms for both

C

LY

sexes. '
.Other teacher rating'scales which have a scale for assessing

. K o
w1thdrawn behav1or are the Hahnemann High School Behav1or Rat1ng

, Scale (Sw1ft and Splvak 1973), Burks' Behav1or Rat1ng Scales

(Burks, 1977) and the Walker Problem Béhav1or Identlflcatlon

&

. Checkllst (Walker 1970)

. . - The Hahnemann scale is for use . with youth 1n grades 7 through :
‘12; \it includes 45 items which assess sklll whlch.relate‘elther
pos1t1vely or negatlvely to academlc success. The scale has good
validity and provides norms for comparlson

‘The Burks' scale includes 110 behavioral Statements which

'assess 19 different aspects of a chlld's behav1ora1 emotional

state ’ The 1nstrument is geared toward students in grades 1

,e-through 9. -The- exeess&veAWkthdrawa%~sealears'composed“or six
questlons The rat1ngs of behav1or are placed on a five p01nL
continuum from "you have not noticed th1s behav1or at all” to

"You have‘notieed this behavior to a very 1arge degree'. The
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x

author reports adequate validity and reliability for the norm-

referenced instrument. S : .

areas. The withdrawal subscale includes five behavioral state-
ments, each weighted according to the adthor's estimate of the
predictive importance df the item. Tﬁe test manual recommends
- the scale for elementary school teachers and states that the
instrument should be used tolidentify children whb'shculd be

referred for further evaluation (Walker, 1976) .

ments most often assess acting out, agressive behaviors whereas

withdrawn behaviors are’1east'0ften'eva1uatedu

The issue of assessing withdrawn behavior through the use
of teacher ratinge has been addressed by Greenwood,’Walker,
& Hopél(1977). They feel that teacher ratings can be useful

~and accurate-prOVided'that the instrument being used has the

following seven characteristics- (a) it can be used for’ screenlng,

identification and treatment evaluatlon purposes; (b) it has
la d1rect relation to the behav1ors being measured; (c) it has
appropriate normed data; (d) it is reliable; (e) that each
chlld in the class being screened has an equal opportunity of

belng evaluated; (f) it can be used to assess change in studies

—eing-either group orsingle u bject—destgns and(gy it is—

cost-effective. In order to assess the reliability of any in-
strument, its'findings would have to be compared to direct

observation data. Experiments to this end have been attemptedl'

S The,Walker 1nstrument cons1sts of 50 1tems 1n flve behav1orai

A review of the literature indicates that screening instru-
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(e.g., Bell, Waldrop, & Weller, 1972; Greenwood, Walker, Todd;

& Hops, 1976), and results have indicated that teacher ratings

can be quite accurate when compared to direct observation measures.

- observations and to provide more in-depth information on a certain

The other six aspects of the usefulness offteacher ‘rating” instrus — -
ments have not been. extensively explored, and further research
in this area is needed.-

Psychological Testing

Formal testing is valuable as a method to verify teacher ;

student-(Anastasi,_l968;-Sattler,11974). These instruments
are usualiy administered and scored by psychoiogists aud other
trained professiouals. "Although the WISC (Wechsler, 1949) .and
the'Stanford-Binet test (Terman & Merrill, 1937).are best known
as intelligence measurement instruments, research regarding .
their ability to assess.personality makeup has been done (Buros,
1965), and researchers (Coleman, 1964) have proposed that mental
disorders can be detected by the1r use, though, more often,
various projective measures are used to asseSS-emotional distur--
bance. | 7 |

Perhaps the’ best known of the projective devises is the
Rorschach Method of Personallty D1agnos1s (Klopfer & Dav1dson,,

1960) which 1nvolves interpretlng a person's as;ocratlons to

teﬁ*cardsYxnnznmnng"bfhﬁxnxﬂﬂqhsymme&&nwﬁ.1nkb&ete~-4km@¥err—___eﬁ___
the results of th1s device are ‘questionable due to the subJectlve;< .

ness’ " involved in scoring and the use of norms derlved from use

‘-with adults (Kleinmuntz, 1967; Ullmann & Krasner, 1965), There
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is also a lack of information on the qualitative interpretation

of protocols for children (Anastasi, 1968).
Another inkblot test, é variation on the Rorschach, is

the Holtzman Inkblot Teghg}ggg_lsee Aégstani, 1968). This

" test attempts to meet more technical psychometric standards,

but at present has little data to prove i.s superiority over
the Rorschach (Reinhart, 1980).

The Thematic Apperception Test- (TAT) (Bellak 1947) 1is
another projective measure which uses pictures and asks the
subject to tell é story about the scene. A chiidren's version
of the tet, the CAT, has been developed for children aged 5 |
to 10 years. .This version,places animals in place_of humans

o

in human situations. The purpose is to elicit fantasies that

the child may have regarding aspects of development (Anatasi,
1968; ‘Kleinmuntz, 1967). |

vThe‘Blacky pictures (Blum, 1950-62) are a series of cartoon .

' pictues depicting a family of dogs. The main'character is Blacky,

" who can be erthér sex depending on the sex of the child being

tested; Again children are asked to tell a story,about the
picture. However, the data regardlng norms, rellablllty and
valldlty have come under attatk as belng 1nadequate (Blum, 1956
Zubin, Eron, and Schumer, 1965)

A number of other projective techniques are.also utilized. .

‘ Word association tasks in which a person given a one word response

to anorally presented list of words.h Responses are scored accoiflng -

to content, frequency and non-verbal reactions (Forer, 1971).

~

- 16
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Slmllarly, completion exerc1ses are often used In these, the

~cn1Ld 1§7ﬂﬂaﬂfﬁxrﬁﬁnxnsh—endtﬁgsﬁ&ﬁ%fﬁﬂ%ly—?nemaﬂaxk44£em?

, "My greatest worry is...", and

sentences such as "I like..."

"My mother...". The test administrator interprets the responses

“and Tooks for likes, dislikes and recurring themes. Inferences
are then drawn regarding the student's psyehic-state. Finally;
a variation of the sentence completion exercise ihvolves the

| completion of orally presented stories (Wursten, 1960). The
-tester interprets story completions and makes inferences about
the child's eﬁotional condition. .

A maJor criticism of the psychologlcal 1nstruments is their
-rellance on Lhe subJectlve 1nterpretat10n of the examiner. Sinee
most tests are open-ended, there cannot be. any ' rlght or wrong
anshers} ahd‘psyehelogists must depend on their impressions
which can often be guided by their theoretical orientation.

Psychologists with different theoreticaitorientations éohceivabiy

E .

-

~ could arrive at different diagnoses when assessing the same

child.

Direct Observation Measures a
Direct observation measures have been used as the reference

to which sociometric. and teacher_rating'measures are compared

because direct observation measures describe the exact'behaviors

6f the child and the relative frequency and/or duration of those

behavibrs, and the responses of peetrs and aduIts to those behaviors.

This type of measure has been used for assessment purposes in

a large number of applied studies on w1thdrawn chlldren (e. g

ey

~




Withdrawal’ -
16
Buell Stoddard, Harris, & Baer, 1968; Nelson, 1971; Parten, - . - o

1933, ‘Stralp & Timm, 1974) . Walker and Hops (1976) extended

.~ the concept when they_suggested using normative observational

data in order to identify Which children should receive inter-

ventions, and Barton BruIle, & Repp (in press) —have further
extendedhrhls concept by suggestlng that deviant children's
- behavior can eas11y be expressed as "percent of normal behav1or

R This concept has great potential, and con&eivably,could result

- in exact, behavioral definitions of heretofore abstraCt ‘terms.
However, behavioral observation procedures have limitations -
whlch may restrlct thelr use. First, in ordér to gather obser;

. vational data, one needs to define QbJectlvely and expllcltly

- the behav10rs to be observed These explicit deflnltlons, by
their very~nature,‘limit the generalizability of phe behavioral
terms, thus makingjgeneral terms (e.g., Withdrawal,-hyperacfi_
vity, etcd) relatively useless.‘”Also, explicit behavioral

deflnltlons may limit the number of characterlstlcs which can

be assessed. For example, various descrlptorsvof w1thdrawn‘
behav10r have 1nc1uded ‘terms such as shy, sad fearful lsolatedw
introverted' and quiet. In order to deflne expllcltly and gather
observatlonal data on all of these descrlptors, researchers

and teachers would need to spend an inordinant amount of tlme

simply observing chlldren. Another disadvantage of direct obser-

vation procedures is that they are necessarily time-consuming
and_are therefore not as cost-effective as quicker; more easily
administered screening procedures. However, these disadvantages

18 - f\'
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must be'carefully ﬁeighed against thedmajor‘advantage of using'

direct observation procedures viz, the provision of exact,

‘behavioral data. . . \F\

tification of withdrawn behaviors in children, (aY“Sociometric "

O 3

devices, (b) teacher ratings, (c) psychological testing,"aud o

(d) direct observation instruments. Projective testing was -
criticized on the basis of its subjective interpretation of
results. The most accurate information is obtained via direct ,

observation procedures, although teacher ratings have proven

to be fairly accurate and much less cumbersome. The idea of

‘using percent of normal behavior -as an identification_proCedure»
appears to have utility,. hOWever one must first determlne what
constltutes'"normal" behav10r Greenwood Walker, and Todd
A979) compared soc10metric measures and teacher_ratlngs with

”V'directﬂobservation measures on 299 withdrawn preschoqlers. They
found that teacher ratings correlated hiéhly.with observaticnai

‘data (Rho = .80), and suggested that in the 1nterest of cost-

effectlveness, teacher ratlngs be used flrst and later in com—‘

bination  with more‘extenslve observatloual procedures when the
. situation warrants. This procedure of identification seems
to be the most logical‘compromise and could result in services
"_‘ a- Te r*mﬁre—qutckty——wme—t’mmd

of identification will help to identify current problems though,

it will not be useful in‘helping to identify the causes of with- -
drawn behavior. |
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Etiology

‘Research has suggested“four primary causes‘Qf withdraWn

behavior: (a) blologlcal factors, (b). famlly relatlonshlps,
%c) school experiences, and (d) adJunctlve (schedule- 1nduced)

.behan1or+__ﬂhllee1n_a_maggrlty of cases one would be hard;ggt

7Wto plnpOlnt the exact etlologlcal factor whlch prec1p1tated
the,wlthdrawn behavior, these four causesdhave:been found to

‘be contfibuting:factors in many cases. Similarly, opinions

' coneerning thefstrength'of these factors véry among professionals
“dependlng upon the partlcular conceptual model adhered to by

“the professxonal (1 e., blologlcal psychoanalytlc, psychoedu-

‘cational, humanlstlc, eébieglga}, and behav1ora1).

Biological Factors : : . P

- "Every behavioral s tom can occur: as a direct result—.

of an organic disease" (Schulman, 1967, p. 25). The brain

and the central nervous systemacontrol all behav10r, and this
control is effected by electo- chemlcal blologlcal reactions.

Any factor Whlch interferes w1th these reactions can result
,1n-d1sturbed behav10r. Genetic conditions, ‘brain ;nJury or
malfunctlon dlseases of the central nervous system and bio- |
chemlcal 1mbalance can a11 contrlbute s1én1f1cantfy~tb etiotional

dlsturbance, and hence, to w1thdrawn behav1or. ‘However plauslble

this explanatlon may seem biological factors whlch could explaln

S”present In~emottonally>d1sturbed
chlldren. - An explanatlon for this phenomenon has been proposed
by reseaﬂbhers who- belleve that env1ronmenta1 factors (famlly

-relationships, school experlences ‘and adjunctive behavior)

PR USRS
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can significantly modify biological causes (McClearin, f964;

Scarr-Salopatek, 1975).

Although Eysenck 119551_repgrted_eyldencespf genetic’ her1-'_'

tab111ty of introversion- extrovers1on,‘1nd1cat1ng that some

'chlldren may have a’predlsposltlon_to social Lntroverslon,

in children who are severely or profoundly emotionally disturbed.

- Rimland (1964, 1971) has suggested that children who exhibit
- symptoms of early childhood autism probabl? haVe some sort

of neurochemical imbalance. ‘Similarly, Heston; (1970) and Meehl °

(1969) have stated that schizophrenia has a.major genetic com- .

b'ponent and Werry (197?) has - found that severely emotionally-'

'd1sturbed children have signs of neurologlcal impalrment

In support of the genetlc v1ewpolnt Eysenck (1956) presented
evidence for extrovers1on introversion her1tab111ty and suggests
that some. ch11dren may, in fact, have an 1nterna1 predrspositlon»
to withdrawn behavior. HOWever, although blologlcal factors
may he able to ekplain some cases of severe'withdrawal, the
maJorlty of chlldren who are mildly to moderately dlsturbed

do not dlsplay an dbv1ous blologlcal def1c1ts Thls is not

\\\\to say that blologlcal factors are not present though. Thed-

V of'withdraWal;

p ent medlcal technology may not allow phys1c1ans to detect

subtlef\xeté:ausatlve, chemical or blologlcal imbalances. Until

- such advances are made which wouldlallow a complete biological

Wassessment of hﬁm\n behavior however professionals will have

to be content with other explanatlons of the etiological factors

Q
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Family Relationships ] , S

IS

Schulman (1967) has stated that "the basis” for every
behav1or d1sorder is to be found in the relationships in the
home, pr1n01pa11y those of each of the parents with the child

and the parents with each other" (p. 26) The author detailed

ten possible relatlonshlps which could result in symptoms of

. emotional disturbance: (a) a rlgld relatlonshlp, (b) an over-

permissive relationship, (c¢) an overprotectlve relationship,
. U ) . ’ ! »
(d) a rejecting relationship, (e) a symbiotic relationship,

(f) a vicarious»relationship;‘(g);an_Inoonsistentpreiationship;ﬁ

(h) a neglectful relationship, (i) psychotic parents, and (i) -

mar1ta1 problems Schulman descrlbes how each of these aberrant

sltuatlons can contrlbute to the development of wrthdrawn behavior

-

in the child.

Withdrawn behavior appears to be associated more often

a

‘with glrls rather than boys, who are more likely to exhibit
actlng -out behavior (Shea, 1978).. Shea (1978). suggests that

the reasons for these sex ratio dlfferences may be due to dlfferent

-

ﬁsoc1eta1-parenta1 pressures for males~andafema1e9. Girls,

-

‘accordlng to Shea, are more often reared to be cgmpliant, re-'

o

.served, and qulet while boys are expected to be more aggresslve

and outgoing. L.

. . N - ) !
n - 4

Although the home situation may'not’be the only causative’

factor of emotional'disturbance,>itsLContributtoﬁ“éannot be
ignored. Therefore, during‘the'initial‘assessment phase of

the determination of eligibility fo#-special education services,

22 -
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a concise sociological study'of the child's home enuironment _
N ‘should be encouraged If this factor does indeed have, a causa-

; X  tive relationship, this infOrmation couId prove to be. invaluable

when preparing a child’ s program. | - ‘

, School Experiences ;- ‘ - . | o . ' :
‘ »( | of great concern to/educators is the child who exhibits | |
. no signs of withdrawal before (s)he begins school but onge
attending school, develops behaViors characteristic of w1thdrawal

In cases such as this, the precipitat1ve factors are the school

lenVironment and the educators within the students ’academicrm'
dmileu. If for example, a Chlld with limited abilities encountersv
a particularly rigid teacher, that teacher\conceivably could S
'place enough pressure on the child to achieve the the child ._ ‘ a
might begin to withdraw from actiVities in order to protect
| his/her‘self-poncept. d%nversely, an exceptionally talented
child may begin to exhibit pehaviors that are characteristic
oflwithdrawal_hecause_(s)he has not been challenged Sufficiently
by his/her schoolwork and reacts»out of boredem. In order
to avoidlcontributing to a child's disturbance, Kauffman (1977)
has recommended five guidelines for teachers to follow.-'These
guidelines are: . (a) r alize that each child had different -
abilities and interest; (b) maintain appropriately average
academic expectations; (c) manage behayior cons1stently, (d)

‘make lessons relevant, and (e) be certain to reinforce ‘appro-

priate behaViors and to not reinforce inappropriate behav1ors
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Adjunctive Behavior . o : <

"An adjunctiVe or schedule-induced behavior may be generally

P

defined as a behavicr which is maintained indirectly b& the

typical controllin; variables of another behavidr; rather than
~directly by its own typicalvcontrolling wvariables' (Fostef:

1978, p. 543). Suppose for'exémple that| a teacher had instituted‘
a behavior management program with,e“particularly withdrawn'

boy, andlwas praising him every five minutes if the boy parti- .
cipated in classroom aetivities, However, the teacher had

become involved instructing another student in another classroom,
and the teacher's aide was in'charge'of the original room. |

This aide did not know about the reinforcement program, there-

fore, she did not feinforce the withdrawn boy. When the boy
realized that his schedule of-reinforcement’had been changed,
he immeaiately began to exhibit withdrawn,behavierg. These
withdrawn behaviere‘would be termed adjunctive.hehaviors.since
fk‘_ they Werevinduced and maintained by a change in the reinforcement

schedule rather than by typical reinforcers.

This bhenomenon of adjunctiVe behavior has been well doecu-
mented in animal reseefch studies (see generally, issues 5f o

the Journal of the Exp_;lmental Analysis of Behav10r, Falk

14

1971, Staddon, 1977), however, the research in the human realm '

. has, been quite scant. The maJorlty of the research on, humans
o
has come from a group in Australia (Clark, Gannon, Hughes, |

Deogh, Singer, & Wallace, 1977; Wallace, Sanson, & Singer,

1978; Wallace & Singer, 1976; Wallace,-Singer, WaYher, & Cook," i
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1975). These researchers have been able to demonstrate that .
.

adjunctive behav1orudoes 1ndeed ex1st,1n humans. Foster (1977)

-

E

has postulated that “some neurotic'or'psychotic behaviors in

humans (e.g., nailbiting, handwashlné\_manic depressive episodes, ., A’
! -
. self- stimulatory behavior, withdrawn behaVior) may - actually

. be*adJunctive behaViors'rather'than behaviors directly under

the influence of reinforcexs. If this indeed is.the case,

- L)

. : : . > ? }
.then traditional. attempts to modify these behaviors-will .be
’ L 4

%
‘useless. What would need to b\\done is to discover the. controlling
) \ o

schedule and to modify it. This theory of\causation of. disturbed -
behav1ors is 1nterest1ng, however, there is not enough ev1dence

to reach a decis1on to reject or retain. Teachers should

~

rhowever, keep this theory in mind when a prev1ous1y well- behaved

¢hild begins to exhibit behaviors whxch are characteristic
- of serious emotional disturbance.

<

~

Summary

¥

- Four primary factors which could possibly cause withdrawn
behaviors have been7identified: (a).bioiogical factors, (b).
home situations, (c9 school situations, and'(d) adjunctive
causes, although a psychoanalytic explanation 1s also often -
forwarded. -For example, Jurgens and Babich (1981) state that
withdrawn behaVior 1n adolescents may be_andefense mechanism
when used«to deny an unpieasant reality. A ciear-cut etiologicai
statement concerning withdrawn behavidr is not possihle; however,

because no absolutely definitiye'research'has delineated the

causes of these behaviors. Even if a "precise cause could be

« -~




»been supported by more recent research. For example, Rard1n

: motor capac1t1es, cognitive skllls,Jand the development of

| T~ WithdraWal
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plnp01nted profess1ona1s would v1ew 1ts ‘effects dlfferently

depending upon their conceptual,base. More 1mportantly, the

.identification of etiologies shouldllead to the development

of treatment goals. ‘Although'manyfteachersfdo'not‘perceive

Withdrawai'as‘a serious .behavior problem (Cooke. & Appo;oni,»
1976), the early_treat@ent‘of withdrawal behawtors has been

) }’"\f\ v " PO . ) )
Sfressed§by a number'of researchers

Importance of Treatment

'Development in Ch11dhood

Early researchers have found that chlldren who are not L

sbc1ally accepted in the.early prlmary grades experlence 1ater

fdifficulties in school (Ausubei 1958; Bonne&, 1943) and thhtﬁ'

‘chlldren s degree of peer 1nteractlon stabilizes during the , S

k!

preschool years(Challﬂan, 1932). Th1s contentlon has also

and Moan (1971) examined 81 ch11dren from klndefgarten through
SN :
third grade. After ranklng these children on measures of popu—

1]

 larity, cognitive development'and social development, the

researchers concluded that cognitive and social deyelopment -

parallel one another and, in fact, may:be‘interdependent processes;

Similarly, Hartup (1970) has- stated that "there is 11tt1e doubt

that the changes which occur Jin chlld child 1nteractlons dur1ng

. 1nfancy and chlldhood are crosely 11nked w1th changes 1nvsensory—

' "
{
1mpu1se control” (p. 368) Other researchers (Whltman, Mercurio,

& Capanlgrl, 1970) ‘feel that ", :soclal 1nteract10n is a critical

VR




contrlbute slgnlflcantly to later psycnologlcal problems
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'prerequlslte for much of the child's behav1oral development.

‘Conversely, the absence of soc1al 1nteractlon insures that

development wrll be retarded" (p. 133) " They feel-that 1solate'
behavior may poss1bly be caused by the absence of relnforcement

for outgolng behav1or and the absence of approprlate behavioral

,“models‘;n both the home and school. Patterson & Reld (1969),

' fael that isolate behav1or may be caused by a child's d1ff1culty

in learnang to relaté in a reciprocally 1e1nforc1ng manner

,wrth peers in home ind school situations. They feel that soc1alc

. withdrawal restrlcts a. chlld s access to p051t1ve soc1al st1mu11-

Th1s restr1ct10n 1ncreases the llkellhood that the ‘child will

be exposed to aversive social stimuli, with a resultant 1ncrease

"in withdrawn behav1or They fegl ‘that this v1c1ous cycle mlght

Relationship to. Adult Problems " .

Investlgatlons 1nto the relatlonshlp betwgen w1thdrawn e

behavior as a child and mental problems as an adult Rave ylelded

'equlvocal results Mlchael Morrls,,and Soroker (1957) conducted

a. follow -up study on 164 withdrawn chlldren and  concluded that

w1thdrawn behavior as a Chlld 1s‘pot very llkely to result

» in' serious abnormalltles du11ng adulthood 0'Neal and Roblns . 'i
"-(1958) performedza follow-up’study on 28 adult schlzophrenlas

and 57~normal’indiuiddals. jThey-'concluded'that~social withdr&Wal'

-

was not an antecedent to schizophrenia, however theiristudy

contained some serious selection and mortality problems. Simi-

~larly, Morris, éoroker, and Burrus (1954) examined the later‘

PR
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adjustment of 54 shy children. Their Survey lndicated that
697 were satlsfactorlly adJusted 287 were marglnally adjusted
andﬁ34 were mentally ill. They concluded that educators mlght
possibly be overconcerned w1th'”br1ng1ng4out” the shy child.
The above cltcd studies seem to 1nd1cate that ‘withdrawn
chlldren do not necessarlly exh1b1t later problems However,r
: studles whlch examined the converse questlon (i.e., were adults
‘with mental problems withdrawn as children?) 1nd1cate thaL
that indeed is the case. Gottman,'Gonso, and RaSmussen (1975)
have stated that there is'a positive relationship between peer
popularity and teacher rankings and later life lndices of mental
illness. In an examination of old school records, Kasanin.
and Veo (1932) found that;28% of~54vadult phychotics were with-
drawn'as children. A similar studj (Bowman, 1934)-compared
the prepsychotic personalities of 322‘mental'patients to 96
normal individuals. He found that adult SChlZOphrenlCS were°
'generally more w1thdrawn than the controls. Cowen, Pederson,
Babrlgen " Izzo, and’ Trost (1973). found that unpopular chlldren
‘were d1sproportlonately represented on psychlatrlc rolls. ,Kohn
.and Clausen (1955) interviewed 45 schlzophrenlc and 13 manic-
depressive adults or their close relatives and 58 matched,
kcontrol;adults._fThe questions.werelof‘the sort "with'whom”
.and ”what typeS” of.activities did the suhject‘aSSOciate when
he/she was 13-14 years old They found that mental‘patients
were more often alone than the1r matched controls Finally,f

-

in_one of the more controlled studies in,thls area, other
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researchers (Bower, Shellhamer, & Daily, 1960) examined the

school characteristics of children who 1ater became schizophrenic

Through an examination of high school. records of grades and

extracurricular activities and double-blind interv1ews with

former . teachers,'the»researchers examined the characteristics

of adult schizophrenics and randomly selected, normal classmates.

Their findings supported the contention that adult schizophrenics

‘tended to be withdrawn.

-'§ummarz

i

' The research in this area indicates that not all shy children
will exhibit later adjustment problems,'but that many individuals
who do exhibit these problems had been withdrawn as_children. '
One possible explanation which may help solve~ thlb paradox
has not yet been researched. This question would ask to what
degree must Withdrawn behaviors. be exhibited before one considers
the Chlld'to be at risk. Possibly a definition gleaned from \
social comparison methodology and patterned after the well-
known definition of mental retardation (e.g., two or more standard
deviations below the' mean) would help to remove the ambiguity

from this area. Since this paper is concerned with children

. who have been c1ass1f1ed as seriously emotionally disturbed _

due to thelr withdrawn behav1ors,-1t 1s safe to assume that
1nterventions should be tried ' With prevalence estimates
averaging approx1mate1y 157 ﬁGilbert, 1957; Heinstein, 1969;.
‘Rogers, ‘Lilenfield, & Pasamanick 1955) the area of treatment

for w1thdrawa1 behaViors should be of major concern.

29
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Treatment

Educators seem to be in agreement that the most efficacious

tlme to- begin the treatment of withdrawn chlldren is when these

chlldren are young and Just beglnnlng to 1earn to interact

{v with their peers (e.g., Apolllnlp& Cooke, 1975; Bloom, 1964) .

Educators also seem to agree that the prognosis for improvement

“iand_analysis of literature persuaded Clarizio and McCoy (1976)

ﬂ.*to conclude that shyness and withdrawal decrease with age and

are not strongly predictive of adult drsturbances.. DeStefano,
éestin,'and Corven k19775 survejed 134 primary teachers aﬁd"
agked them to rate nine hypothetical students who exhibited
three types of school adjustment problems (acting- out shy-

_ n&1ous, 1earn1ng dlfflcultles) . The teachers_rated these

tudents on four dlmen31ons . (a) appropr1ateness of referral

%r pental health serv1ces, (b) ease of worklng w1th each ch:ld

: |
(c) now well mental health personnel would enjoy- worklng with

each‘%hild, (c) how well mental health'personnel would enjoy

[wvrki'g with each child, and (dL.tne treatment-prognosis estiei

te for each child. In.general}'the'shy—anxious children

-_g't th most p031t1ve ratlngs

A though educators are in general agreement concernlng

" and the probable ‘outcome", the questlon of "what

treatment should be provided for the withdrawn chlld

has not {yet been answered. In a study addresslng this &uestlon ‘

v& Thomas;‘1976), 30_spec1al educators and 28'ch11d>

30

'R in the withdrawn child is relatively good. An extensive review f

Y




Withdrawal
. 25 _
care personnel were. asked to rank what they felt would be the
most appropriate treatment for hypothetical children.. The
educators favored behavior modification procedures more than
'did the child-care personnel‘ however, play therapy, family
, therapy, and no treatment were deemed to be the most approprlate
for the w1thdrawn child. The controversy over the most appro-
priate treatment for withdrawn children will probably continue
as_long as professionals adhereAtovdifferent"models of emotional
disturbancesm Garner (1976) has discussed this controversy -
and suggested'that rather than debate the relative merits_and
‘failutes of each approach, professionals should. combine their
efforts and work for the child.;-In general,.behaVioral proce-
dures seem to be:the preferred'mode}of(treatment'(as evidenced
- by that fact that this author found 36 behayioral-studiesras

-

compared to only 18 for other.methods), yet many other proce-

dures including guidance counselor procedures, play therapy,
socializing events, therapeutic sports activities, and modeling
deserve consideration.

Guidance Counselor Procedures

Amidon and Hoffman (1963) have recommended that guldance
coonselor procedu es be used to help the soc1ally isolated ﬂ
child Thelr recommended technlque 1ncluded (a) the"creatidn:
of an acceptlng classroom atmosphere, (b) the use of group
discussions and role-playing, (c) giving w1thdrawn chlldren

status responsibilities, and (d) frequent teacher-chlrd con-
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ferences. In another study (Kransler, Mayer, Dryer & Munger,
1966), the effectiveness of three treatment,conditions on the’
'7sociometric status of isolate children was compared.:‘Children-,
in the counseling section met in abclient—centere&¥group,Once
a Qeek. Inathe'teacher guidance group,.the teachers were-given
a 1lSt of procedures designed to ”brlng out" the withdrawn
Chlld (e.g., praise hlm/her when (s)he talks in a group), whlle
children in the" cqntrol group received no special treatment.
’The results indicated that the counseling group fared better
- than the controls,'b;t that there was no difference between.
the.counseling_and teacher guidance groups. . Other researchers
fCox, l953- Early, 1968) have alsc found.nonsignificant results
when uslng guidance counselor procedures with the 1solate child.
vThe results ‘of these studies would seem to indicate that the

'relatlve effectiveness of guldance counselor procedures is.

- still not known.

Play'Therapy, Socialization Experiences, Therapeutic Spcrts

Activities

The use of play therapy with emotlonally disturbed chlldren
’has N long hlstory (Axllne, 1947). 1Its use as.a treatment
© . procedure for withdrawn children was examlned by Guerney adl
Flumen (1970) They tralned eleven elementary teachers in’
‘the use of play therapy and reported that these teachers sub-
sequently 1ncreased the classroom assertiveness of nlne l..

w1thdrawn children. Clement and Milne (1967) also’ demonstratedm

‘e
’ .
4 ) =

_ _' .
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how play therapy in combination with reinforcements (both
tangible and verbal) was effective in increasing.the‘social
approach behaviors of wrthdrawn boysx
Other procedures-have been tried with socially withdrawn -
children'with-mixed'results. For example, Bonney4(1971) evalu;
ated ho; effective 1?~different socializing experiences were
on increasing the sociometric status of-withdrawn-children.
He found no sdgnifiéant differences between the experiences..
On the other hand, therapeutic sports activities haVe been. -
showncto help withdrawh adolescents gain self‘confidence and .
make new friends (Doxier, Lewis, Kersey;'& Charping, 1978).
The research on all of these methods is rather scant andh L
efforts whlch explore varlatlons and comblnatlons of the pro-
" cedures along with an”evaluatlon of their relative effectlveness-
is needed. .
Modeling ' )
o Bandura=(1963, 1969) has stated that modeling is an
effective means for modifying withdrawn_hehavior because_most
social processes are acquired naturallyvthrough imitation.‘
His soc1a1 1earn1ng theory states that modellng phenomena are
.governed by four 1nterre1ated subprocesses ' (a) attentional
processes, (b) retentlonal processes,.(c) motoric reproductlon
Qprocesses, and (d) relnforcement and motlvatlonal processes

In the attentlonal process, Bandura feels that the behaVLor

to be modeled must ba attended to through dlscrlmlnatlve ob-

servation. before any 1earn1ng can occur. Durlng the retentlonal




'motorlc reproductlon process, symbollc representatlons of the .ii

modeled patterns guide overt performance In the relnforce-
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process, the subject acquires the behavior in representational

'form through either 1mag1nal or verbal cod1ng During~the

~

hN
ment and motlvatlonal process, overt responses are relnforcea '

'.thus 1ncreas1ng the probablllty of subsequent similar responses.

. 9
~Bandura feels that the relnforcement process is facilitory,

‘but not absolutely necessary, in order for" observatlonal learning

to occur. Thls _theory of modellng has been used to develop

imitation training procedures which-have successfully increased

social responses by withdrawn children (Paloutsian, Hasazi,

‘ Streifil & Edgar, 1971). By using prompting and social rein- - oo

forcement the authors were able to increase the social responses
made by ten severely men%ally retarded' 1nst1tutlonallzed children
after tra1n1ng)by 1m1tation. Generallzatlon of these soc1al
responses also ocdurred.j Modeling proCedures were also used

by O'Conner (l972),'who evaluated the effects of viewing'a

film durlng whicha model was reinforced for exh1b1t1ng appro-
- priate soc1al responses. Thirty-three isolate chlldren were

selected and divided into groups. One group viewed the modeling

film, the others saw an animal £ilm. These groups were then
further subdivided into"shaping‘(positive reinforcement)'and

non- shaplng groups. o' Connor (1972) was able to show that

. the modeling plus shaplng group performed better than d1d the

shaplng group Other researchers (Evers & Schway, 1973; EVers-

Pasquale & Sherman, 1975) have attempted to extend modellng

34
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research and found that there was no d1fference in the behaV1ors

| of modeling and modeling plus pralse groups, and that peer-

orlented children learn soc1al behaviors from models better
than do non-peer orxented chlldren _ L v .
Generally, the research on modeling procedures shows that

they can be;effectlve in increasing the‘soc1al respondlng of ' .
" isolate children provided that the»reinforcement received by
'\the model- is alse valued by the isolate children. Gelfand .
)~ stated that "There is some evidence that even brief symbolic? |
| modeling treatments can have 1ong lasting effects, but are

particularly likely to effect.ldng term 1mprovement when combined
'with_shaping and contingency management prcgrans"'(p. 345).

Unlike some of. the procedures;described earlier, this procedure'

has heen well-researched_and details are available for:immediate.

implementation.

Environmental ManipulationS' o B ,

Other researchers have examined "the effects of env1ron-

mental manlpulatlon on the 1solate behavior of children. Parten !
(19 £3) demonstrated that the use various materlals resulted :
in more 1solate play. These results were\supported in a more

- recent 1nvest1gat10n (Qullltch and R1sely, 1973). These re- L o
searchers used sophlstlcated technlques in a well de81gned |

study to assess the type of play (1solate versus social) exh1~ o | ,

bited by chlldren'uslng the varlous toyS' -The1r reSults.,

suggested that some toys may be therapeutlc and a1d some 1solate

chlldren in increasing thelr SOClal respons1venesg Flnally,
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:Buell Stoddar,“Harrrs, and Baer-(1968) were able to demon-
strate that tralnlng in the correct uses of toys and teacher ‘
| supplied reinforcement results in less isolate behavior. These
studies‘(although feﬁhin number) suggest that the simple mani-
.pulation of play materials may‘resuit in less withdrawn behavior
in dlsturbed children. Because-this»procedure is exceptidnally

slmple, 1ts use deserves exten51ve investlgatlon

Behav101a1 Technlques

The use of behav1ora1 treatment procedures has been excep-b
tionally popular in attemptlng to modlfy w1thdrawn behau}or.
Ba31cally, these procedures fall into three groups: (a) the

- use of contlngent teacher attentlon, (b) the use of contlngent

peer'attention and (c) the use of behavioral tra1n1ng proceduges.’

- A recent overv1ew of behavioral approaches utilized in the
modlflcatlon of social withdrawal (Gelfand, 1978). 1nd1cates
that these, approaches are 1ndeed qulte effectlve Each of o
these areas is dlscussed below

Teacher attentlon Teacher-attention contingent upon

'soc1al behav1or, has cohs;:tently been found to be effectlve
and has been.ln wide use for a number of years (e.g., Allen,
ﬁart Bueil Harris,1&1Wolf,.1364; Baer, Peterson & Sherman, .

1967 Hall & Broden, 1967; Hart\ Reynolds; Baer, Brawley &

Harr1s,_l968 Mllby, 1970; Strain & Tlmm, 1974 ‘Whitman, Mercurlo '

& Caponlgrl,,1970). All of these 1nVEst1gatlons focused on
- various aspects of teacher attentlon qu example, Straln,'

/
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: shores,-and Kerr,(l976) examined the effect of teacherVreinforce—

ment on nonreinforced‘students - By uSing both verbal and phys1cal_
prompts and verbal praise contingent on appropriate social
behaViors, the researchers were able to successfully increase

_the social respondinglofSWithdrawn boys. The researchers were
:also able to demonstrate that theuprovision'ofbreinforcement
to(the-target'chilhren increased'the appropriate responding

- S - ‘ : :

‘of children who_did not receive the reinforcement directly.

B They‘concluded that the effects of reinforcement could be enhahced

by considering a child's social repertoire and his/her past
history of reinforcement and that "spillover" effects could

be malelZed by proViding reinforcement to two or more children
simultaneously . Weinrott and Jones (1977) attempted to have
teachers try to change behaVior without’ varying significantly

Bl

from their routine. Forty teachers of first through third

' grade'children participated‘in this ABA study. BehaVioral

data were first gathered on both disruptive and Withdrawn
children in their classes Then in the demand (B) phase,'

the ‘teachers were told to try-to change the behaVior of those'
children without varying s1gnificantly from usual classroom
procedures. The results ‘showed that the teachers‘were effective
in modifying withdrawn behaVior but not effective in changing

[P

dlsruptive behaVior Finally, other researchers (Timm Strain,

\1;1 & Eller, 1979) examined how the response dependent removal-

of retnforce ent procedures would effect the prosoc1al behavior

w
~3
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of withdrawn children. 4During the second phase of the secohd

intervention on a ABAB study, theQresearahers,reduced the
prompts.and coﬁtingent attention to a respbﬁse:debsndent_basis
for two subjects and a respopee-independeﬁt basis for the'thfrd
subject. dTheir-resﬁltsrdemonstrafed that: |
(a) the intervention procedures produced mark°d
increases in positive social behav10r emltted by
~each subject, apd (b) response-dependent fading
and thinning, contrasted with'respoﬁee;independent
tactics, ﬁaintained 1evele of positive social
behavior equivalent to those observed during -
intetvention I and Intervention II, Phase I
. (p. 308). |
Thls study prov1des teachers w1th some guidance on how to
gradually remove the relnforcement cont1nkenc1es but still
ma;draln an approprlate level of performahee. Perhaps children
would then‘begin t0grespond'to reinforcement from their‘peer
group--another metﬁod that has Been exteﬁsively and.effectively

used.

Peer group reinforcemert. Reciprocity has been defined

“as a "dyadic interaction in which persons A and B’ reinforce

133). This prineiple has been examined as to its effects on

the peer reinforcement of appropriate social responses in

" withdrawn children. Various reinforcers to elicit‘peer

atfention have been used}inélﬁding points (Walker & Hops,




. Withdrawal

‘ | : 37/5

1973,_tokens (kazdin, l971),'anducand§'(K}rby é Toler, 1970).
train, Shores; and Timm (1977).ahd Strain:(lQZ?) have effectivelxw

B trained age peers to ihitiateisocial interactions and have

shown that these interactionslresult in imﬁedigze increases
invappfopriate‘social behaviors on the part of ieolate children.
Other researchers (Shores; Hester, & Strain, 1976):have_ehowh
that.teacher-structured situations can help to accelefatehchild-
¢hild interéctioneT Finally, others (Strain & Shores, 1977)

" have sugéested that educationalrstrategie§~designed to increase
app%opriate’social respbnding be based on the.recipfecal idea
of sSciel behaﬁiors ‘Procedures which they recommend include:

_(a) the use of. observatlonal technlques that are sens1t1ve
to the glvers and receivers of relnforcement and of the- varying
effects, and (b) the development of 1nterventlon techn:ques'/\
‘that use secial §timuliyto'help acceletate’the.appropriate >

',responses‘of isolate children. These studies indicated that

_peer relnforcement can be a powerful determlner of social.
:‘regpondlng and should be considered by teachers., A.faetor
‘in helping to eiicit thiS’Reer'reinfoteemeht is the training
“of the;iéolgte child to ?erferm responses‘which wi%i result

in an increase in peer reinforcemar.t.

.Behavioralvtraining, Schwartz and Johnsdh-(i982).étate

..

 that a number of children may mot interact with others due
. - 4

'+ to-anxiety vesulting from previous situations which were'.un-
pleasant. , The anxiety therefore is a result of learned behavior.
Gelfand (1978) suggests that behavioral methods geared toward

-

mdaifying withdrawal and shyness are quite effective. Researchers

39 . ‘ .
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- . in the_field of child w1thdrawa1 have suggesteé/thal w1thdra\\\
“.children need to first be taught to interact appropriately \.4
—and then be.rqrnforced for exhibiting these behaviors (Allen,
T -Turner, & Everett, 1970 Gottman, Gonso & Rasmussen 1975).
\ . In a study involving adults, but one which vuVidly demonstrates"
| »the effectiveness of training procedures, Kale, et al (1968)
demonstrated that prompting and reinforeement With Cigarettes
: helped to increase the number of soc1a1 greetings emitted hy
three Withdrawn schizophrenic male adults During a generali-
zation phase, prompting was successfully faded however, when
the researchers also attempted to fade reinforcement Wlthl N
cigarettes, generalization did not occur. They suggested that 4
this failure was due to a lack of appropriate training for
the subJects. A s1m11ar training procedure‘was used by other
. researchers (Strain § Wiegerink, 1976) when they instructed SR
teachérs to prompt children to assume a role during a story

time. The researchers were then'able'to show that participa-
. ) " - ¥ o o .
tioh in these sociodramatic activities just before a free play 5 (

" period gréatly increased the amount of‘social'glay’between

subjects.\lGottman, Goﬁso, and Schuler (1976) used a teacher- ,
toach to teachfinteractive skills to withdrawn children.
Although these children did notiincrease the relative frequency "

~ of theit interactions, they did'redistribute them and as a v
I N C o

‘Q-result, their SOClometrlC positlons 1mproved Finally, in

multiple baseline study, Cooke and Apolloni (1976) taught

‘four childf%n to (a) smile, (b) share, (c) exhibit positive
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tphysica% contact, and (d) to verbally compliment theiripeers.
Three student: were untrained, and baselineidata Were gathered_

' on‘them.throﬁghouttthe study:‘ The authors demonstrated a drama—,
tic increase in behav1ors when tralnlng procedures' were 1nst1tuted
They also demonstrated that the sm111ng and sharlng behaviors .
in the untralned subJects also 1ncreased, but no changes were
noted in-the positiﬁe physical contact or verbal‘complimentf
behaviors. They_concluded that-these }atter tmo'behaviors
required individualized.training proceddres.,
Summary -

The area of treatment.for socially‘withdrawn childrenh
is an exceptionaily diverse area, and-as in other areas=c8vered
by thls paper no deflnltlve statements can be made A review
: of the research has 1ndécated ‘that behavroral treatments are'
| ‘the most W1de1y used, ‘but no comparatlvé stud1es have been
made. Therefore, a statement as to thélr relatlve effectlveness
'«_would be purely speculative. Thls 1a k of comparathe studies
'demonstrates a vital research need. yn this area. |

k4

Concluslod

Of the five areas reVlewed 1n this paper'(definrtion{

!

identificatibn etlology, 1mportance of treatment and treatment),
'only one, lmportance of treatmeﬁt, seems to be free from an

equivocal-nature. ‘Most everyone concerned with emotionally'
dlsturbed chlldren seems to a%;ee that w1thdrawn ‘behavior 1s

a’ problem whlch needs,to be addressed The other areas though,
are stlll w1de open for resea%ch .and flve bas1c research needs,

- T
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‘. can be 1dent1f1ed | ‘ : - S
1) An~operatlonal definition of w1thdrawn behav1or needs
to be developed. Although many reSearchers,have.
"coined varidusﬁdesCriptors,(these descriptors may
mean different.things to different people.‘ A uniuersal,
precise&definition.based'on.normal behavior must be
developed - - - ’ e S
2) Assessment procedures that are accurate, quick, rell— - Co
able, and cost- effectlve need to be developed Although
there has been_much research to this end_and researchers'
are close;to realizing this goal, a univerSally_accepted
'procedure'must be formulated.;g)”‘ S : ..vs
- 3) Causal factors must continue.to be evaluated. Although |
| one predominant factor may never be discovered an

examlnatlon of the relative occurrence of various

e ' factors could lead to preventatlve technlques

4) Treatment procedures should he compared in well- deslgned
studies in order to ferret out the weak procedures
and brlng‘the strong ones to the forefront. The most

effective procedures.could then be used . in treat1ng
.~ children. h ‘

- 5) Once the most effectlve treatment procedures have
dbeen dlscovered research into procedures whlch can

max1m1ze generallzatlon and shift the use of artificial

-contlngencles to more naturally occurrlng contlngencles'“"v

. o - could proceed in earnest Wlthout,these procedures,s
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withdrawn children wilf continue to exhibit withdrawal
behaviors when they 1eave the treatment sltuatlon

v

Research into these and related areas is greatly needed

~+ The problem of w1thdrawa1 behav1ors in chlldren is 1ndeed a

serious problem and comblned efforts of educators from a11

- disciplines and philosophies are necessary if significant progress

’

is to be made, ' . ’
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